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This policy is for pupils in the Early Years Foundation Stage (EYFS) (Nursery and Reception), through 

to Year 6.  Assessment as an educational practice for all teaching staff working at our school includes 

the processes of generating, collecting, interpreting, recording and using information about our 

pupils’ responses to all the work they are engaged in. 

Assessment is one of our key tasks and underpins everything that we do.  Any decisions we make, 

however big or small, about pupils’ progress, achievement and attainment are not arrived at on the 

basis of one assessment only; we believe it is of critical importance to look at any data we hold 

about any pupil here in relation to our developing understanding of each child. 

In order to support our pupils’ progress through our Schemes of Work, assessment operates in two 

distinct but inter-related ways: 

1. It provides information about our pupils’ progress that teachers can use as a basis for 

decisions about the next steps in their learning (Formative Assessment) 

2. It provides information to parents and others about the progress and levels of attainment 

reached by the children, especially at the end of the EYFS, Key Stages 1 and 2, and about the 

progress made since the last reported assessment (Summative Assessment) 

Early Years Foundation Stage 

The Statutory Framework (2021) states “Ongoing assessment (also known as Formative 

Assessment) is an integral part of the learning and development process. It involves practitioners 

observing children to understand their level of achievement, interests and learning styles, and then to 

shape learning experiences for each child, reflecting on those observations” (Statutory Framework 

for the Early Years Foundation Stage 2021). 
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Recording Pupils’ Achievements in the EYFS 

In Nursery, Tapestry is used to record ongoing assessment of the pupils in the seven areas of 

learning. Such assessments are based on the observations of what the pupils are doing on a day-to-

day basis. In the final term of the year in which the pupil reaches five, and no later than 30 June in 

that term, the EYFS Profile must be completed for each pupil. The Profile should provide a well-

rounded picture of a pupil’s knowledge, understanding and abilities, their progress against expected 

level, and their readiness for the Infant 2 year. Each pupil’s level of development is assessed against 

the Early Learning Goals, and practitioners must indicate whether pupils are meeting expected levels 

of development, or if they are exceeding expected levels, or not yet reaching expected levels 

(“emerging”) 

Recording Pupils’ Achievements in the Main School 

In the Main School, recording of pupils’ day to day progress should be done in Form/Subject 

Teachers’ mark/record books and notes made on planning documents. Results of Formal 

Assessments, Grades and Baseline Data are held centrally and securely in the shared area of the 

school’s network. Recording and holding such data centrally allows staff to track progress for each 

child and intervene as necessary. 

Formal Assessment 

Nursery Tapestry is used to record ongoing assessment of 

pupils in the seven areas of learning 

Ongoing 

Reception BASE baseline assessment is used to capture pupils’ 

raw ability relative to the national average 

September 

 Assessment of pupils continues in the seven areas of 

learning, to compare against the September baseline 

assessment to ensure expected progress is being 

made 

Half Termly 

 The EYFS Profile is completed for each pupil, and 

compared internally against the September baseline 

assessment to ensure expected progress has been 

made 

June 

Years 1-6 INCAS Assessments in Maths, English and Reasoning 

are carried out to capture pupils’ raw ability relative 

to the national average 

October 

 Teacher Assessment continues and is reported to 

parents half-termly.  

Ongoing, reported 

half-termly 

 School Exams are taken and results/ progress is 

tracked.  Appropriate interventions are put into 

place for less and more able 

November 

 School Exams are taken, and results compared to 

the November School exams and the ongoing 

teacher assessment to ensure that expected 

progress has been made 

June 

 Non Examined Subjects 

Progress is highlighted through skills ladders to 

ensure continuing progression in all subjects 

June 

 

The Headmistress, in consultation with the Principal has overall responsibility for the conduct and 

administration of all examinations. Staff are responsible for the production of internal examination 

papers. 

Use of Baseline Data 
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Data is collected annually and used entirely for internal information. This data gives a snapshot of 

each pupils’ raw ability, and is used to inform teaching staff when planning lessons, and to enable 

them to differentiate effectively. Baseline data is held securely on the shared drive of the school’s 

network. Staff are expected to use this data effectively when planning. This raw data is used to 

inform Assessment meetings and day-to-day practice by way of comparison of actual results against 

expected results. This data is not shared with parents. The school currently uses the University of 

Durham CEM BASE for Reception children, and INCAS for Main School.  This data helps to track 

progress within cohorts and across the whole school.  The data is analysed annually and presented 

to the Principal and the staff. 

Target Setting 

We believe that all pupils need to be clear about how they need to improve. Regular individual 

targets are set as follows: 

• English 

• Mathematics 

• A general target relating to the pupil’s personal development 

In the Infants, the class teacher is responsible for all three targets. In the Juniors, the form teacher is 

responsible for collating the targets, in consultation with each pupil’s English and Maths teacher. 

These targets are reviewed throughout each half term and are used as a focus for Parents’ Evenings. 

Academic Progress and Assessment meetings 

There are many opportunities to discuss pupils’ progress, notably in the weekly staff meeting. There 

is also a formal Assessment meeting held during a staff meeting once per term where all relevant 

data is considered by the staff, and appropriate actions/interventions discussed and agreed. This may 

include in-class intervention, support on a 1:1 basis by a TA, or referral to the school SENCO for 

further intervention. All interventions are recorded on the Action Plans which are held securely on 

the shared drive of the school network. It is the responsibility of class teachers to keep this 

document up to date. Minutes of Assessment meetings are circulated to all staff. 

Reporting to Parents 

We employ a range of strategies to ensure parents are fully informed of their child’s progress at 

school. We encourage and welcome parents to discuss their child’s progress at any reasonable time 

with the class or subject teachers. It is possible to speak to staff before and after school about 

immediate concerns; however, for longer discussions about progress and performance it is far better 

for appointments to be arranged at a mutually convenient time. 

Twice each year, we offer the opportunity for parents to meet with their child’s Class, Maths and 

English teachers at a formal Parents’’ Evening. Parents receive a comprehensive written report at the 

end of the Michaelmas and Summer Terms. 

Grade sheets are issued at the October half term, the February Half Term, the end of Lent Term 

and at the May half term. Grades are given for attainment (a number 1-5) and effort (a letter A-E).  

Comprehensive Grade descriptors are published to parents; these grade descriptors reflect the 

effort and attainment marks which are awarded to pupils in the Juniors for each relevant piece of 

work. 

The agreed Grade Descriptors are as follows: 

 Achievement Grades to be awarded for every appropriate piece of work, 

although may be substituted with a mark out of 10 as appropriate, for 

example in spelling tests. Also to be used for Grade reporting: 
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1 Exceptional work. Goes well beyond expectations, and/or combines with other 

learning. Pupil demonstrates ability to apply other learning to new situation. Rarely 

awarded 

 

2 Mastering work. Independently achieved work, minimal adult support. 

Skills/information have been retained- tasks fulfil expectations 

 

3 Achieving. Tasks achieved satisfactorily and mostly independently 

 

4 Working towards. Has begun, achieving some of the time, but needs adult support 

 

5 Emerging. Not yet started- needs full adult support or other intervention. Rarely 

awarded 

 

 

 Effort Grades to be awarded for every piece of work. Also to be used for 

Grade reporting: 

 

A Excellent. Exemplary attitude at all times- pupil concentrates and participates eagerly, 

keen and willing to try their best 

 

B Good. Good effort and attitude, working hard, showing good concentration and 

participation 

 

C  Sound. Sound effort and attitude, adequate concentration and participation in tasks 

when asked 

 

D Modest. Inconsistent effort. Pupil has mostly worked as required and has only 

participated with encouragement 

 

E Poor. Negative attitude to task, unwilling to participate, often distracted or distracting 

others in lessons 
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MARKING 

RATIONALE  

1.1 At Stratford Preparatory School, feedback is defined as a response to children’s learning to 

 provide guidance about their progress. This should be through marking, discussion and 

 formal or informal progress meetings. Through effective feedback and marking, formative 

 assessment information should be utilised to support planning, target setting and 

 achievements. Feedback and marking must be meaningful, manageable and motivating. It is 

 integral to a successful teaching and learning process.  

1.2  ‘Feedback is one of the most powerful influences on learning and achievement’. (Hattie and 

 Timperley 2007, Review of Educational Research March 2007, vol. 77, No. 1, pp 81-112). 

 Therefore, feedback must be prompt and constructive, focussing on the successes and 

 improvements to be made against the learning objectives. It must be accessible to children.  

1.3  Feedback and marking should enable children to develop a Growth Mindset. ‘Growth 

 Mindset’ marking should focus on the skills which children have used and the effort they put 

 in to enable them to learn. Children should be praised for the progress they have made 

 before being challenged in something new. Feedback and marking should be process 

 related. Examples of the terminology to be used are set out in Appendix 1.  

1.4  The purpose of feedback for children is to:  

• raise attainment and help them to reach their individual full potential  

• provide a personal response  

• acknowledge achievements  

• encourage them to reflect upon their own efforts to persevere and strive for excellence  

• allow them to interact with the adult giving feedback  

• teach them that feedback on areas to develop or targets is a normal, positive step in 

learning new skills  

• teach them that feedback on their work is an essential element of the learning process 

designed to support positively and not to criticise in a negative manner  

• practise the skills taught and to correct/improve their learning.  

1.5  The purpose of feedback for a teacher is to:  

• demonstrate the children’s knowledge and skills achieved 

• indicate where revision or consolidation is needed  

• indicate the next step for learning  

• set the context in which the work was undertaken  

• sensitively indicate children’s personal circumstances which may have a bearing upon 

work quality  

• help determine groups for learning  

• indicate levels of achievement  

• inform future planning  

• inform changes in medium or short term planning  

• provide a review of the range of achievement  

• establish a teacher/child dialogue about learning.  
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1.6  The purpose of feedback for parents/carers and other audiences is to:  

 

• indicate points for individual developments and progress  

• reflect the school’s expectations of children’s work  

• show how the teacher has worked with and acknowledged the efforts of the child.  

2. AIMS  

2.1  Feedback must:  

• encourage a dialogue between children and adults regarding progress, success, challenge 

and areas to target for improvement  

• relate to the learning objectives taught during a lesson, success criteria and/or targets  

• give each child recognition and appropriate praise for the success of his/her work  

• encourage children, by demonstrating the value of their learning  

• measure progress against targets, school or national expectations  

• provide a tool for teacher assessment (diagnostic, formative or summative)  

• help the teacher to evaluate teaching and inform future planning  

• develop the teaching of self-assessment techniques to help children evaluate their 

learning  

2.2  Prompt marking enhances assessment by feeding into planning, and motivates children to 

pursue their learning goals. Marking must therefore be completed in a timely manner, by the 

next time the children see their books.  

2.3  Each child at Stratford Preparatory School is entitled to have his or her efforts and 

achievements recognised regardless of gender, ability, race or cultural background.  

3. RANGE OF MARKING AND FEEDBACK  

3.1   Feedback has to be given on all of the children’s learning. There are four possible types of 

 feedback:  

• Teachers’ well-considered intervention to prompt deeper thinking and swiftly address 

misconceptions during lessons. This takes the form of Verbal Feedback and effective 

questioning  

• Light marking of work, acknowledging and recognising attainment and/or progress, success 

and/or completion of children’s work  

• Developmental marking in which incisive feedback on attainment and success is given and a 

response from a child is required to strengthen the teaching and learning process and 

accelerate and deepen learning  

• Self-assessment and peer assessment of the attainment and success of a piece of work.  

3.2  In all instances, teachers should feel empowered to identify and adjust techniques and 

approaches depending on which marking method will have the most effective impact on 

learning and progress for each piece of work set.  

3.3  All marking and guidance should be clear and legible to the child. The correct colour pen 

 should be used. 
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3.4 Verbal response/feedback  

3.4.1 Verbal response/feedback is key in all lessons, but particularly for groups such as children 

 with SEN or EAL, for children in the EYFS and early in KS1, or in practical subjects such as 

PE.  Verbal feedback can be given to individuals, groups and to the class as a whole. These 

 comments could be reinforced by gesture or demonstration, if appropriate.  

3.4.2  Verbal responses should be relevant and adults must act as role models with the use of 

 positive language. These discussions must be recorded using the V symbol on a child’s piece 

 of work or by using a ‘verbal feedback given’ stamper/sticker.  

3.4.3  Verbal feedback does not need to be recorded in written form.  

3.5 Self-Assessment  

3.5.1 Learning conversations should be visible in books.  At the end of a lesson children should be 

 allowed to reflect on their learning and write a comment about the lesson in their book.  A 

 response from the teacher will be required in order for the child’s question or comment to 

 be responded to appropriately.  This may be recorded through verbal feedback and will be 

 indicated as such using a V or Verbal Feedback comment. 

3.6 Peer-Assessment  

3.6.1  With appropriate guidance and training from the teacher, children are able to swap books / 

 work with a partner and mark the work according to the success criteria. Dialogic talk 

about  learning is an important skill that we seek to develop throughout Stratford Preparatory 

 School.  

3.6.2 In the infants the children may use a smiley face or tick system to indicate whether they feel 

 their partner has achieved the success criteria.  

3.6.3  In juniors the children should be encouraged to write a positive comment and a suggestion 

 about how their work may be further improved. The children must then write ‘PA’ (peer 

 assessed) at the end of the piece of work to show that it has been marked by a peer.  

4. SPELLING, PUNCTUATION AND GRAMMAR  

4.1  It is important that children see that spelling, punctuation and grammar matter in all work, 

 and marking must reflect this.  

4.2  In the Early Years Foundation Stage (EYFS), Key Stage 1 and in a small number of cases in 

Key  Stage 2, teachers may need to correct spellings to make work intelligible for audiences other 

 than the child.  

4.3 When feeding back for improvement a small number of spellings could be identified for the 

 children to practise. These should be either:  

• appropriately challenging for the child or  

• common exception words that should be known (3 maximum)  

• subject-specific vocabulary.  

These should be identified and time put aside for practise or corrections.  
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4.4  A small number of other spelling errors may be corrected by the teacher within the text, 

but  these should be limited in number so as not to inhibit the child in future.  

5. THE MARKING CODE  

5.1  The marking code must be used in all areas of the school to reflect on the success criteria 

and learning objective. The code should be discussed frequently with the children and 

explained or defined to  parents so that it is not misinterpreted.  

5.2  The codes are as follows:  

I - Independent learning/no support by an adult (or ‘independent work’ stamper used)  

S - Supported by an adult (or ‘adult assisted work’ or ‘teacher assisted work’ stamper used)  

V - Verbal Feedback given to the child about his/her piece of work (or ‘verbal feedback 

 given’ stamper/sticker used) 

PA - Peer Assessed 

N/S - Next steps  

Sp - Check your spelling 

X3 - Copy the correct spelling three times 

// - Start a new line or paragraph 

       - Indent 

^ - You have missed out a letter/word 

 C - Correction needed 

CL - Capital Letter 

? - Does this make sense? 

    -  Missing punctuation 

    - Mistake  

There are three main types of effective feedback:  

• Specific achievement feedback (this identifies specific aspects of successful attainment and or 

progress. This relates directly to the learning objective / Pupil self-assessment made by traffic 

light or individual targets set for the individual).  

• Specific improvement feedback (this identifies where mistakes or misconceptions lie and 

how work can be improved).  

• Specific extension feedback (this identifies where further understanding can be explored, to 

deepen learning and further extend higher order thinking).  

5.4 

 

• A red and greed biro must be used when marking writing in all subjects.  
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• Red to Review – used to emphasise success  

• Green to Grow – green used to denote areas to improve e.g. a specific error or 

misconception.  

 

5.5 In all maths lessons, a red biro must be used to denote areas of understanding and a green 

 biro must be used to denote areas requiring more work. This should be accompanied by a 

 comment to help a child to reflect upon how to improve the quality of their work. A red 

and  green biro should be used to indicate whether or not the learning objective has been 

 achieved.  

 

 In the Juniors, work is marked and given a grade (a letter followed by a number, eg 2B) 

 according to the descriptors given above, and a comment. House points are awarded for 

 each piece of work.  

6. POLICY REVIEW AND MONITORING  

6.1  This Policy should be read in conjunction with other related whole school policies and 

 documents including the Curriculum Policy.  

6.2  This Policy is reviewed every three years and is presented to the Proprietor for ratification. 
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APPENDIX 1 : Suggested Comments  

• ‘Well done.  You are learning to...’  

• ‘Keep it up!’  

• ‘Look at what you’ve achieved! You tried so hard today.’  

• ‘Don’t give up. ’  

• ‘What are you most proud of?’  

• ‘How are you more successful than before?’  

• ‘Good learner.’ (instead of clever)  

• ‘Have a go – have another go.’  

• ‘You have focused well this morning to ...’  

• ‘You have listened and are making a real effort to...’  

• ‘You kept going even though you found...rather challenging.’  

• ‘You kept going and didn’t give up.’  

• ‘I know you can try even harder next time.’  

• ‘I am sure you will continue to work hard next lesson.’  

• ‘Thank you, you have listened well and you have a good understanding of...’  

• ‘Your listening skills were excellent today and you have achieved good results.’  

• ‘You really put in a great deal of effort today.’  

• ‘Thank you for trying so hard. Come and see me and we can talk about how you can make it 

even better for next time.’  

• ‘Challenge met.’  

• ‘Good contribution.’  

• ‘Nearly there’ (written by the learning objective or success criteria for the lesson)  

•  ‘You have focused and achieved good results.’  

• ‘Objective met.’  

• ‘Objective exceeded.’  

• ‘You enjoyed learning about. .  ’  

• ‘Good learning.’  

• ‘Great learning.’  

• ‘Excellent learning.’  

• ‘Great concentration  

• ‘A really great effort. We will look at this again’  

• ‘A really great effort. L.O. met.’  

•  ‘You worked hard today. L.O. met’  

• ‘You have been working so hard. We will look at this again.’  

• ‘This is great! You have worked hard.’  

• ‘You are trying so hard. Good effort.’  

• ‘Such a hard worker. Target met.’  

• ‘Are you proud of your work?’  

 

 

 


