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This policy is for pupils in the Early Years Foundation Stage (EYFS) (Nursery and Reception), through 

to Year 6.  

 

In our school, the teaching and learning, achievements, attitudes and the wellbeing of all our children 

are valued. We encourage all of our children to achieve the highest possible standards. We do this 

by taking account of each child’s life experiences and needs.  

 

A number of our children have particular learning and assessment requirements, which are linked to 

their progress in learning English as an additional language.  

 

Children who are learning English as an additional language have skills and knowledge similar to 

those of monolingual English-speaking children. Their ability to participate in the full curriculum may 

well be in advance of their communicative skills in English. 

 

Pupils for whom English is an additional language can heighten awareness of other countries, 

cultures, religions and languages. Such pupils also help other children in the school realise the need 

to speak different languages in order to communicate. Furthermore, their presence helps to develop 

such aspects of PSHE as the awareness of others and their needs. 

 

Aims and objectives 

 

Staff at Stratford Preparatory School recognise that pupils come from a variety of backgrounds and 

that they all have a valuable contribution to make to the school community. The home languages and 

backgrounds of all pupils are valued and respected. The aim of this policy is to help ensure that we 

meet the full range of needs of those children who are learning English as an additional language 

(EAL). This is in line with the requirements of the Race Relations Act 1976.  

 

Staff at Stratford Preparatory School recognise that English should not replace the home language. 

English will be learned in addition to the language skills already learned and being developed within 

the language community at home. Teaching children for whom English is an additional language is 

based on the following key principles:  



 

• Language is central to our identity  

• Many concepts and skills depend on, and benefit from, a well-developed home language 

Literacy in a home language enhances subsequent acquisition of EAL  

• Effective use of language is crucial to the teaching and learning of every subject  

• Language develops best when used in purposeful contexts across the curriculum  

• The needs of EAL learners are best met by careful, targeted curriculum and lesson planning  

• All languages, dialects, accents and cultures are equally valued.  

 
Stratford Preparatory School is committed to providing appropriate teaching and resources for 

pupils for whom English is an additional language. Members of staff continually strive to raise the 

achievements of all pupils, including those for whom English is an additional language. Displays and 

resources reflect linguistic and cultural diversity wherever possible. The main aims of this Policy are 

to set out the strategies used to help those pupils who know little English, or who are in the process 

of learning English when they enter the school, to be able to: 

 
• Use English effectively and clearly for a range of audiences and purposes  

• Use English as a means of learning across the curriculum  

• Access all aspects of the curriculum  

• Raise their standard of achievement in all school subjects  

• Participate in all aspects of the life of the school (including sport, music, drama and co-

curricular activities)  

• Have their cultural background acknowledged and respected by all pupils and staff.  

 
The objectives of the EAL Policy are to:  

 

• Assist all pupils to become fluent English speakers as quickly as possible  

• Assist EAL pupils to acquire the necessary English language skills  

• Establish rigorous monitoring systems to ensure EAL pupils are making rapid progress, in 

relation to their difficulties or starting points.  

 
Role and responsibilities of the EAL Co-ordinator (Ms Tracey Woodcock) 

 

• Monitor standards of teaching and learning of EAL pupils.  

• Liaise with class teachers to identify and support EAL pupils.  

• Contribute to school improvement plan in the area of responsibility to identify areas for 

development and arrange for improved provision.  

• Responsible for analysis of relevant school data for improvement purposes.  

• Identify gifted and talented EAL pupils.  

• Consult with external agencies.  

• Manage resource materials and equipment to ensure sufficiency and adequacy.  

 

Definition of EAL 

 

An EAL pupil is a pupil whose first language is not English or a pupil who has been exposed to more 

than one language (which may include English) during early development and continues to be 

exposed to this language in the home or in the community. This encompasses pupils who are fully 

bilingual and all those at different stages of learning English.  

 
EAL pupils may be:  

• Newly arrived from a foreign country and school  

• Newly arrived from a foreign country but an English speaking school  



• Born abroad but moved to England at some point earlier in their childhood • Born in the UK 

but in a family where the main language is not English.  

 

EAL provision will be tailored to the needs of the individual child in consultation with the class and 

English teachers.  Pupils considered to have EAL will be recorded on a central document so it is 

readily accessible to all teachers. 

 

Identification and Recording 

 

There are several ways in which an EAL pupil may be identified. Sources of information used to help 

identify EAL pupils include information from:  

 

• Admissions  

• The application form  

• The previous school  

• Parents/guardians  

• Teacher judgement.  

 

Children who are considered to have EAL will be assessed against a five-point scale of language 

acquisition.  Levels of competency will be recorded on a central document. 

 

A. New to English (Beginner)  

A child may:  

• Use his/her first language for learning and other purposes;  

• Remain silent in the classroom.  

 

B. Early Acquisition  

A child may:  

• Copy/repeat some words and phrases;  

• Understand some everyday English expressions but have minimal or no English 

literacy;  

• Follow day-to-day social communication in English;  

• Begin to use spoken English for social purposes;  

• Understand simple instructions and follow narrative/accounts with visual support;  

• Develop some skills in reading and writing;  

• Become familiar with some subject-specific vocabulary.  

 

C. Developing Competence (Intermediate)  

A child may:  

• Participate in learning activities with increasing independence;  

• Express him/herself orally in English but structural inaccuracies are still apparent;  

• Require ongoing support in literacy, particularly for understanding texts and writing;  

• Need help following abstract concepts and more complex written English.  

 

D. Competent  

A child may:  

• Express him/herself orally in English well, allowing successful engagement in activities 

across the curriculum;  

• Read and understand a wide variety of texts;  

• Lack complexity in written English;  

• Demonstrate evidence of errors in grammatical structure and/or spelling beyond 

those of peers.  

 



E. Fluent (Advanced)  

A child: ●  

Can operate across the curriculum to a level of competence equivalent to that of a pupil 

who uses English as his or her first language.  

 

Assessment  

 

In assessing the nature of competency in English, the following will be taken into account:  

• Formal assessment in reading, writing, speaking and listening  

• Work sampling / class work  

• Teachers’ comments and observations  

• Standardised tests  

• Input from parents where possible.  

 

Teaching and Learning 

 
• Set clear learning objectives and success criteria  

• Identify the language and vocabulary demands of the lesson  

• Take account of the linguistic, cultural and religious backgrounds of the children  

• Plan differentiated opportunities matched to the individual needs of EAL pupils  

• Identify appropriate access strategies, materials and resources to enable all pupils to 

participate in lessons  

• Use visual support for lessons including posters, pictures, photographs, artefacts and 

demonstration where appropriate  

• Identify opportunities for collaborative activities that involve purposeful talk, and encourage 

and support active participation where appropriate  

• Identify opportunities to focus on the cultural knowledge explicit or implicit in texts  

• Identify opportunities for pupils to access ICT to facilitate and reinforce learning  

• Provide sufficient opportunities for pupils to learn and reach a good standard in English 

language.  

 

Spoken and written language is developed by:  

 
• Providing a range of opportunities for children to engage in speaking and listening activities in 

English with their peers and with adults  

• Ensuring that vocabulary work covers the meanings of technical words and common key 

words, metaphors and idioms  

• Explaining how speaking and writing in English are structured for different purposes across a 

range of subjects  

• Ensuring that talking is used to support writing when appropriate  

• Using drama and role play to support learning when appropriate • Providing a variety of 

writing in other languages as well as in English  

• Providing a range of reading materials that highlight the different ways in which English is 

used  

• Encouraging children to transfer their knowledge, skills and understanding of one language to 

another  

• Building on children’s experiences of language at home and in the wider community, so that 

their developing use of English, and other languages, support one another  

• Using repetition and alternative phrasing to support language development  

• Modelling the different uses of language  

• Providing positive feedback and reinforcement of accurate usage of the language  



• Using different contexts such as assemblies, out of school clubs and the Houses (Prep) for 

the development of pupils’ language  

• Providing additional support if necessary 
 

Members of staff recognise that children will usually understand more than they can articulate and 

that it is important that children do not feel under pressure to speak until they feel confident. 

However, adults continue to talk to children with the expectation that they will respond. Children’s 

non-verbal communications are responded to positively and the children’s peers are encouraged to 

respond similarly. This is particularly relevant to the children in the EYFS. 

 

Early Years Foundation Stage (EYFS) 

 

Children in Nursery and Reception are in the EYFS. All of the staff in the EYFS work closely with 

parents to share information about all aspects of children’s development including their linguistic 

needs. Information about the home language(s) and the cultural and religious background of the child 

is sought before he or she is admitted to the school. Information about dietary requirements is also 

ascertained. 

 

Play and learning resources are provided to reflect the children’s cultural and linguistic identities 

positively. These include books in other languages, books about different cultures, jigsaws and role 

play equipment such as food items, cooking utensils and dolls. The children have the opportunity to 

learn about festivals such as Chinese New Year and Divali. They are encouraged to bring artefacts 

from home linked to these celebrations.  

 

Activities are planned to extend the children’s understanding of their own backgrounds. These might 

include topics on babies and families, food and clothing, celebrations and festivals. Artefacts and 

books are used as well as resources brought by the children. 

 

Language development is further enhanced through the use of stories and rhymes. A variety of 

resources are used for storytelling, including books and puppets. Members of staff aim to ensure that 

positive images of diverse cultures are presented, and that negative stereotyping is avoided. Musical 

activities are used on a regular basis to promote language development.  

Photographs are used regularly to promote discussion with the children. Home-made books 

containing evidence of group or class activities are sometimes compiled for the children. 

 

Observation and assessment is fundamental to good practice in the EYFS. All of the members of staff 

in the EYFS reflect on the activities provided each week to ensure that each individual child is 

progressing and that the next steps in his or her learning and development are appropriately 

planned. 

 

Special Educational Needs 

 

Most children for whom English is an additional language do not have a Special Educational Need. 

However, should such a need be identified, the child has equal access to the school’s SEN provision.  

 

The EAL register is separate to the SEN register. Some children may appear on both.  
 

Assessment  

 
The EAL Co-ordinator and learning support staff carry out ongoing recording of attainment and 

progress in line with agreed school procedures.  

 
• Data analysis is carried out to monitor the progress of EAL pupils and appropriate support is 

then allocated.  



• The Headmistress closely monitors EAL pupils’ progress and attainment in line with the 

school’s Assessment, Reporting and Marking Policy.  

• Appropriate “access arrangements” are made for children who are learning English as an 

additional language. This is usually recorded in the form of an Individual Target Plan (ITP). 

When appropriate/necessary contact will be made with external agencies 

 
Parent Partnership  

 

Our school recognises the paramount importance of, and values the partnership with, parents and 

carers.  

 

We aim to:  

• provide a comfortable and welcoming environment where parents/carers can discuss any 

concerns;  

• ensure shared knowledge and support via review meetings and parent evenings;  

• take into account parents’ knowledge, views and attitudes;  

• consult with and involve parents at all stages of their child’s time on the EAL register; 

provide parents with information on school policy, support and services provided by the 

school and the LA (where applicable) and their rights in the assessment process;  

• provide and use information techniques that ensure communication is clear and hence 

effective;  

• enlist the help of parents with home activities designed to reinforce work in school.  

 
However, we recognise that difficulties may arise in a minority of cases and respect the right of 

parents/carers to seek independent advice and support. We are committed to equal opportunities 

for all, irrespective of race, gender, sexuality, disability or religion. We will monitor the impact of 

this policy to ensure that no group is adversely affected. 

 
Policy Monitoring and Review 

 

This Policy is reviewed, approved and monitored by the Proprietor. It will be reviewed every three 

years, or before if necessary. 

 
 

 

 

 

 

 

 
 
 
 


