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Introduction  

 

This Policy has regard to the Children and Families Act 2014, the Equality Act 2010 (and subsequent 

revisions), the SEN and Disability Act 2001 (SENDA), the Special Educational Needs and Disability 

Code of Practice: 0 – 25 years (SEND Code 2015), the Statutory Framework for the Early Years 

Foundation Stage (2017) and any other relevant legislation or Guidance. 

 

(https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/398 

815/SEND_Code_of_Practice_January_2015.pdf)  

 

Stratford Preparatory School (“the school”) provides a broad and balanced curriculum for all 

children. The National Curriculum is our starting point for planning that meets the specific needs of 

individuals and groups of children. When planning, teachers set suitable learning challenges and 

respond to children’s diverse learning needs. Some children have barriers to learning that mean they 

have special needs and require particular action by the school.  

 

These requirements are likely to arise as a consequence of a child having special educational needs. 

Teachers take account of these requirements and make provision, where necessary, to support 

individuals or groups of children and thus enable them to participate effectively in curriculum and 

assessment activities. Such children may need additional or different help from that given to other 

children of the same age.  

 
Children may have special educational needs either throughout or at any time during their school 

career. This policy ensures that curriculum planning and assessment for children with special 

educational needs takes account of the type and extent of the difficulty experienced by the child. At 

Stratford Preparatory School, Special Educational Needs (SEND) refers to any circumstances 

resulting in an individual pupil, including a pupil with a disability, requiring additional or different help 

in order to take full advantage of the educational opportunities offered to children of the same age. 

 



Stratford Preparatory School Policy for Special Educational Needs and Disability applies to all 

children in the school including those in the Early Years Foundation Stage (Nursery and Reception). 

 

Definitions 

 

The Special Educational Needs and Disability Code of Practice (Paras xiii – xvi) uses the following 

definitions:  

 

• ‘A child or young person has SEN if they have a learning difficulty or disability which calls for 

special educational provision to be made for him or her.’  

 

• ‘A child of compulsory school age or a young person has a learning difficulty or disability if 

he or she: - has a significantly greater difficulty in learning than the majority of others of the 

same age, or - has a disability which prevents or hinders him or her from making use of 

facilities of a kind generally provided for others of the same age…’  

 

• ‘For children aged two or more, special educational provision is educational or training 

provision that is additional to or different from that made generally for other children or 

young people of the same age by mainstream schools, maintained nursery schools,… or by 

relevant early years providers.’  

 

• ‘A child under compulsory school age has special educational needs if he or she is likely to 

fall within the definition in the paragraph above when they reach compulsory school age or 

would do so if special educational provision was not made for them.’ 

 

Children must not be regarded as having a learning difficulty solely because the language or form of 

language of their home is different from the language in which they will be taught. 

 

Children’s special educational needs and disabilities are generally thought of in the following four 

broad areas of need and support: communication and interaction; cognition and learning; social, 

emotional and mental health; and sensory and/or physical needs. (Special Educational Needs Code of 

Practice Para 5.32). However, it is recognised that a child’s needs may be in one or more of these 

areas.  

 

Educational Inclusion  

 
In our school we aim to offer excellence and choice to all our children, whatever their ability or 

needs. We have high expectations of all our children. We aim to achieve this through the removal of 

barriers to learning and participation. We want all our children to feel that they are a valued part of 

our school community. Through appropriate curricular provision, we respect the fact that children:  

 

• have different educational and behavioural needs and aspirations;  

• require different strategies for learning;  

• acquire, assimilate and communicate information at different rates;  

• need a range of different teaching approaches and experiences. 

 

Children in Nursery with special needs are fully integrated into the daily groupings of the children 

and their routines. Activities and experiences are developed to raise the other children’s awareness 

of positive images of disability and difference. Open-ended learning activities and experiences are 

planned to help all the children to participate and learn, although some learning activities and 

experiences are differentiated, and alternative formats or additional equipment and resources are 

provided whenever necessary or practicably possible for particular children. A range of strategies is 

used to engage the children in play, and learning activities are provided to suit individual children’s 

most effective style of learning. Children with special needs and disabilities are involved in play 



activities alongside the other children wherever possible. They are encouraged to play confidently 

with other children and to make a positive contribution. Flexible arrangements are made wherever 

possible for additional adult support to enhance social interaction, allowing children to play with 

their peers. Reasonable adaptations and arrangements are made so that children with special needs 

and disabilities can enjoy all play areas both indoors and outdoors. Every effort is made to organise 

appropriate space for the children’s supported and independent movement. 
 

Aims and objectives  

 

The aims of this policy are: 

 

• to create an environment that meets the special educational needs of each child;  

• to ensure that the special educational needs of children are identified, assessed and provided 

for;  

• to make clear the expectations of all partners in the process;  

• to identify the roles and responsibilities of staff in providing for children’s special educational 

needs;  

• to enable all children to have full access to all elements of the school curriculum;  

• to ensure that parents are able to play their part in supporting their child’s education;  

• to ensure that our children have a voice in this process. 

 

The objectives for SEND provision at Stratford Preparatory School are to:  

 

• Identify children with SEND at the earliest opportunity and plan appropriately targeted 

interventions for progression based on each child’s particular strengths and needs.  

• Assess, monitor and regularly review the effectiveness of interventions and the progress of 

children with SEND to ensure a continuum of provision.  

• Ensure that all school staff are aware of each child’s needs, so that these may be met 

appropriately in classes, through a broad and balanced programme of activities or 

curriculum.  

• Apply a whole school policy providing pastoral care and support for children with SEND, so 

that they may develop in all areas and build a strong sense of self-esteem.  

• Formulate, for all children identified as having a SEND, different ways of providing for those 

areas of concern through differentiation of planning, methods of teaching and learning 

opportunities. Such a support programme should enable the child to make appropriate 

progress within the class.  

• Adopt a graduated approach to meeting SEND as outlined in the SEND Code of Practice.  

• Maintain a SEND Register of those children with SEND and records of how those needs are 

being met.  

• Maintain a confidential SEND file for each child, containing all relevant reports, which shall 

be available to staff who are directly involved with the child. 

• Encourage a partnership between parents, child and school and, where appropriate, outside 

agencies, providing information and support as necessary, allowing opportunities for the 

child and his or her parents to express their views on his or her needs, and involving them 

in: - The initial assessment procedures - The type of intervention and targets to be included 

on an Individual Pupil Profile Sheet or, where appropriate, on an Education, Health and Care 

(EHC) Plan. - Regular reviews of the child’s progress.  

• Endeavour to ensure that each child with SEND progresses to a suitable setting or school, 

to which his/her current needs will be communicated, and where they will be met.  

• Provide relevant SEND INSET for both teaching and non-teaching staff.  

• Provide support for staff so that children’s needs can be met in the mainstream classroom. 

• Collaborate with health and social care services to provide support. 

 



Roles and Responsibilities 

 

The Proprietor seeks to ensure that the needs of all children are met and that the provision made 

for children with SEND.  The Proprietor is involved in the development of the school Policy for 

SEND, and in monitoring its effectiveness through liaison with the school SENCOs. The Proprietor 

is knowledgeable about the school’s SEND provision, including how funding, equipment and 

personnel resources are deployed.  

 
The Headmistress has responsibility for the day-to-day management of all aspects of the school. This 

includes the overall management of the Special Educational Needs Policy and of provision for 

children with SEND. She is also responsible for sanctioning any resource requirements. 

 

SENDCO 

 

Annette Murray is the SENCO with responsibility for all children within the school. Sarah Jane 

Midwinter liaises closely to offer support for the children in the Nursery and EYFS. The SENCO 

liaise closely with all teaching staff to ensure continuity of provision throughout the school.  

 

The SENCO is responsible for ensuring that their colleagues understand their responsibilities to 

children with SEND, including the identification of children’s needs and the ways in which they can 

assist in meeting those needs. They are also responsible for advising and supporting colleagues. 

 

The SENCO is responsible for ensuring that teachers involve parents closely throughout and that 

their insights inform action taken. 

 

The SENCO is responsible for liaising with colleagues where a child appears to be behind expected 

levels, or where a child’s progress gives cause for concern. They also consider information about the 

child’s learning and development from within and beyond the setting, from formal checks, from 

practitioner observations and from any more detailed assessment of the child’s needs, such as 

specialist advice. All such information is collated together with the observations of parents and is 

considered with them. 

 

The SENCO helps staff to identify and make provision for children with SEND, through classroom 

differentiation and targeted support, when there are concerns about a child’s progress or 

development. The SENCO supports colleagues to provide effective learning strategies for individual 

children where necessary and provide advice on the graduated approach to providing SEND 

support. 

 

The SENCO assists the teachers with monitoring the progress of specific children as and when 

required. Individual teaching is sometimes provided for children with Individual Pupil Target Sheets 

who it is thought still require some support. This is after agreement with the parents.  

 

The SENCO attends and contributes to Year Group Action Plan progress meetings. 

 

The SENCO undertakes specific assessments of children as and when necessary and refer children 

to outside agencies as appropriate. They ensure that the results of assessments are made known to 

staff and parents.  

 

The SENCO liaises with colleagues to review children’s progress, collect information and Individual 

Pupil Target Sheets. They liaise with parents of children with Individual Pupil Target Sheets and 

involve them in decision making. They meet with parents and colleagues to review the child’s 

progress. 

 



The SENCO is responsible for maintaining the School SEND Register and for ensuring that the 

records of pupils with SEND are kept up to date. This is regularly discussed with the Headmistress. 

 
The SENCO liaises with external agencies including the Early Years SENCO, Educational 

Psychologists, Speech and Language Therapists and other support agencies, health and social services 

and voluntary bodies as necessary. They ensure that any reports received from external agencies are 

shared with the relevant colleagues.  The SENCO liaises with other schools regarding the transfer of 

children to new schools to ensure that a smooth transition takes place. 

 
The SENCO is responsible for liaising with the relevant Designated Teacher where a ‘Looked After 

Child’ has SEND. 

 

The SENCO identifies and contribute to the in-service training of teaching and non-teaching staff. 

They ensure that they attend courses to update their knowledge of SEND practice. 

 

The SENCO ensures that they are aware of relevant and/or new legislation, including the SEND 

Code of Practice and initiatives which may affect requirements made of the school. 

 

Allocation of Resources  

 
The SENCO is responsible for the operational management of the specified and agreed resourcing 

for special needs provision within the school, including the provision for children with Educational, 

Health and Care Plans. Should the need arise the Headmistress, Staff and the SENCO would meet 

termly to discuss the use of funds directly related to these plans. 

 

Teachers 

 
At Stratford Preparatory School it is the responsibility of the Class Teacher or Subject Teacher to:  

 

• Assess and identify children who are causing concern and notify the SENCO.  

• Liaise with the SENCO to develop, implement and review appropriate Individual Pupil 

Target Sheets.  

• Liaise with the SENCO when updating information regarding children with SEND on School 

Action Plans.  

• Ensure that children with SEND are able to access a suitably differentiated curriculum.  

• Liaise with parents to discuss any concerns raised by them about their child’s development. 

• Inform the parents of their child’s progress and discuss ways in which they could support 

their child’s learning.  

• Regularly assess each child’s progress towards the planned outcomes and adjust 

interventions as appropriate.  

• Improve his/her skills for the teaching of special needs children by taking opportunities to 

attend appropriate INSET.  

• Share targets with children and review them. 

 
A meeting is held termly to review all pupils’ achievements. Pupils achieving below the school targets 

will be discussed and may be added to the SEND list or monitored closely for future inclusion on 

the list. If a child is monitored then strategies are put in place to support the child within the normal 

classroom practice. 

 

 

 

 

School Action Support 



 

If our assessments show that a child may have a learning difficulty, we use a range of strategies that 

make full use of all available classroom and school resources. This level of support is called School 

Action. The child’s class teacher will offer interventions that are different from or additional to those 

provided as part of the school’s usual working practices as part of a graduated response. The class 

teacher will keep parents informed and draw upon them for additional information. The Special 

Educational Needs Co-ordinator (SENCO), if not already involved, will become involved if the 

teacher and parents feel that the child would benefit from further support. The SENCO will then 

take the lead in further assessments of the child’s needs. Occasionally, it may be necessary for a child 

to be assessed by an Educational Psychologist (EP) who would be involved in assessment and 

providing advice on strategies. Parents would be informed of this recommendation and supported 

with sourcing a suitable EP. 

 

We record the strategies used to support the child within an Individual Target Plan (ITP). Support 

could be within the classroom or outside the classroom. It may be 1:1 or in a small group. Priority 

reading is an extended reading session offered to pupils showing reading or comprehension 

difficulties. The ITP will show the short-term target set for the child and the teaching strategies to be 

used. It will also indicate the planned outcomes and the date for the plan to be reviewed. In most 

cases, this review will take place once a term.  

 

School Action Plus  

 

If the ITP review identifies that support is needed from outside services, we will consult parents 

prior to any support being actioned. It may be necessary for the child to be assessed by an 

Educational Psychologist who will be involved in providing advice on strategies. Children will be seen 

in or out of school by external support services. This may lead to additional or different strategies to 

those at School Action. This enhanced level of support is called School Action Plus. External support 

services will provide information for the child’s new ITP. The new strategies within the ITP will, 

wherever possible, be implemented in the child’s normal classroom setting. If the child continues to 

demonstrate significant cause for concern, a request for an Educational, Health and Care Plan 

(previously known as statutory assessment) will be made. A range of written evidence about the 

child will support the request. 

 

Admissions 

 
Stratford Preparatory School Admissions Policy and Procedures set out details about admission to 

the School. This document should be read in conjunction with the whole school Disability 

Discrimination Policy. Stratford Preparatory School makes every effort to work within the 

requirements of the Equality Act 2010 (and subsequent revisions) and the SEN and Disability Act 

2001 (SENDA). 

 

Special attention is paid in cases where there are identified needs. Each case is considered on its 

merits and relevant reports should be provided where necessary. Children may sometimes be 

admitted on the proviso that they receive additional learning support, for which a supplementary fee 

may be payable. 

 

Parents of a child who has any disability or special educational needs must provide the School with 

full written details when applying for a place, or subsequently before accepting the offer of a place. 

The School needs this information so that, in the case of a child with particular needs, those needs 

can be assessed and parents can be consulted about the adjustments that can reasonably be made to 

cater adequately for the child’s needs, both during the admissions process and if an offer of a place is 

made. 

 

Children with Specific Learning Difficulties  



 

As part of the School admissions process, it is important for the school to determine whether or 

not a child with Dyslexia, Dyspraxia or other Specific Learning Difficulties will be able to cope with 

the teaching programme, complete or modified, given the specialist help available.  

Stratford Preparatory School believes that where a child would benefit from the education offered at 

the school they should be given a place providing they will be able to access and thrive from the 

school curriculum and environment.  Stratford Preparatory School is a non selective school. 

 

Children on the Autistic Spectrum (including those with Asperger’s Syndrome) may not be able to 

cope with the specialist style of teaching offered in the school, and the movement around the school 

site that this entails. This will be discussed with their parents who may be advised to seek a 

placement in a school offering class-based teaching throughout the primary years. 

 

Children who need support in English as an Additional Language 

 

Details of the support provided for children for whom English is an additional language are set out in 

the whole school Policy for English as an Additional Language. Particular care is taken when assessing 

young children whose first language is not English. Staff look carefully at all aspects of the child’s 

performance in different areas of learning and development to establish whether lack of progress is 

due to limitations in the child’s command of English or derives from a special educational need or 

disability. 

 

Children with Behavioural Needs 

 

Persistent disruptive or withdrawn behaviours do not necessarily mean that a child has SEND. 

Where there are concerns, there should be an assessment to determine whether there are any 

causal factors. 

 

 

 

 

 

Looked After Children 

 

The SENCO will liaise closely with the Designated Safeguarding Lead and Designated Teacher for 

Looked After Children (LAC) to ensure that the implications of a child being both looked after and 

having SEND are fully understood by the relevant school staff. The Designated Safeguarding Lead will 

also liaise with the social workers to ensure that the needs of the looked-after child are met through 

the Care Plan and its associated Personal Education Plan and Health Plan. If an Education, Health and 

Care (EHC) Plan is also required for a looked after child because of his or her SEND then 

discussions will be held with all the relevant professionals, including the SENCO and Designated 

Safeguarding Lead, to ensure that the Care Plan and the EHC Plan are dovetailed to meet the needs 

of the child. 

 
Access 

 
Stratford Preparatory School is housed in an old Georgian Building. In Main School access for 

wheelchairs is only available to the ground floor, via the playground door into the Dining Room. 

Toilet facilities for a disabled user are available but require exiting the building and entering through 

a side door to be able to access the toilets at their level. The school classrooms are situated on 4 

floors with multiple stair cases.  There is a sturdy handrail for all stair cases. In the Nursery access to 

the ground floor classrooms is available from the playground door.  There are also toilets located on 

the ground floor of this building.  The Resources Room is used for Aftercare and music lessons, 

again it can be accessed at it’s level by using a side door from outside. 



 
Exam Procedures 

 
All children are given the opportunity to demonstrate their true ability in examinations. Some 

children may need to have extra time or rest breaks during an examination and some children may 

need access to a scribe or reader. Documentation such as a medical report, a report from a Health 

and Care Professions Council registered psychologist or a report written by a specialist teacher with 

an Assessment Practising Certificate for Specific Learning Difficulty must be made available to 

support requests for such access arrangements. All requests for support will be considered by the 

SENCO and the Headmistress in accordance with the access arrangements and reasonable 

adjustments guidelines specified by the Joint Council for Qualifications. Such support is normally 

accommodated during the usual timetabling of exams. If this is not possible, special arrangements will 

be made. 

 
When children with SEND apply to senior schools at 11+, it is the responsibility of the parents to 

alert the Senior School to their needs before they take exams. If Stratford Preparatory School is 

provided with Disability or Special Arrangement Forms by parents, then the school will complete 

them. An extra time allowance may be granted by the Senior Schools. 

 
Provision of Information 

 
Where a Local Authority concludes that a child with an EHC Plan should be placed at the School 

and names the School in the EHC Plan, the Local Authority retains legal and financial responsibility 

for ensuring that the provision specified in the child’s EHC Plan is made. This will include paying the 

fees charged by the School. However, the day-to-day practical responsibility of making provision 

remains with the School. 

 
Where a pupil is wholly or partly funded by a Local Authority (except where funding is solely for 

free of charge early years provision in accordance with the duty contained in Section 7 of the 

Childcare Act 2006) is registered at the school, an annual account of income received and 

expenditure incurred by the school in respect of that pupil is provided to the Local Authority and, 

on request, to the Secretary of State (and to those inspecting the school on behalf of the DfE). 

Where a pupil with an EHC Plan, wholly or partly funded by a Local Authority or other body 

through public funds is registered at the school, such information as may reasonably be required for 

the purpose of the annual review of the EHC Plan is provided to the responsible Local Authority. 

 
Assessment, Support and Reviews 

 

A child’s needs may become apparent through the admissions procedures; parental or pupil 

concerns; regular observations and assessment of all children’s play and progress (EYFS); teaching 

within the classroom (e.g. work sampling or recorded observations); or screening procedures 

(standardised and non-standardised testing). 

 

Once a child’s needs have become apparent or have been identified, the SENCO will be informed 

and early discussions will be held with the child’s parents and, where appropriate, the child. The 

child’s strengths and difficulties, parents’ concerns, the outcomes sought for the child, the expected 

progress and attainment, the next steps planned, and the views of the child are noted for the school 

records and issued to the child’s parents. Early discussions with the child’s parents and the child 

form part of the initial information-gathering process. 

 
Assess, Plan, Do and Review (EYFS) 

 
Assess 



Baseline assessments are carried out in Reception and informally in Nursery during the first half 

term, and any concerns identified are discussed with the EYFS SENCO, SENCO and the child’s 

parents. This is re-evaluated during the Lent and Summer Terms. Further Baseline Assessments will 

be completed at the start of Reception. 

 
Where there is little or no improvement in a child’s progress, more specialist assessment may be 

called for from specialist teachers or from health professionals or other agencies. The SENCO will 

contact relevant professionals if necessary, with the agreement of the child’s parents. 

 
Plan 

Once it has been decided that SEND support is required, and the child’s parents have been informed 

then outcomes are agreed in consultation with the parents, the SENCO and the child’s Class 

Teacher (Nursery and Reception). In Nursery and Reception this will take the form of an Individual 

Pupil Target Sheet. This will set out the planned interventions and support, the expected impact on 

progress, development or behaviour and a date for review. The views of the child will also be 

considered. Parental contributions to the planned support will be included. 

 
Do 

The child’s Class Teacher (Nursery and Reception) is responsible for implementing the Individual 

Pupil Target Sheet which includes targets for the child and strategies for meeting these targets. The 

SENCO provides relevant support for colleagues and oversees the implementation of the Individual 

Pupil Target Sheet. The SENCO may also provide one-to-one support. The SENCO also provides 

support in assessing the child’s response to the Individual Pupil Target Sheet. 

 
Review 

The Individual Pupil Profile Sheet (Nursery and Reception) is reviewed in line with the agreed date. 

This will be at least termly. The impact and quality of the support is evaluated by the Class Teacher 

(Nursery and Reception), the SENCO and the child’s parents, taking into account the views of the 

child. Outcomes and support for the child are revised in accordance with the child’s progress and 

development. The next steps are planned in discussion with parents. Where, despite the 

implementation of relevant, purposeful actions to identify, assess and meet the special educational 

needs of the child, the child has not made the expected progress, the school will consider requesting 

an Education, Health and Care needs assessment.  

 
Assess, Plan, Do and Review (Main School) 

Assess 

A clear analysis of a child’s needs is made by the Class Teacher or Subject Teacher with the support 

of the SENCO. This draws on the teacher’s assessment and experience of the child, the child’s 

previous progress and attainment and the child’s development in comparison with their peers. 

Consideration is given to the views and experience of the child and his or her parents. Advice from 

external support services will be sought when necessary, with the agreement of the child’s parents.  

 
Where there is little or no improvement in a child’s progress, more specialist assessment may be 

called for from specialist teachers, health professionals or other agencies. A report from a Health 

and Care Professions Council registered psychologist or a report written by a specialist teacher with 

an Assessment Practising Certificate for Specific Learning Difficulty may also be requested by the 

School. 

 
Plan 

Once it has been decided that SEND support is required, and the child’s parents have been 

informed, then the teacher and the SENCO will agree, in consultation with the child’s parent and the 

child, the adjustments, interventions and support to be implemented, the expected impact on 

progress, development or behaviour and a clear date for review. This will take the form of a School 

Individual Pupil Target Sheet. The SENCO will ensure that all staff working with the child are made 



aware of the child’s needs, the outcomes sought, the support to be provided and any teaching 

strategies or approaches that are required.  

 
The School Individual Pupil Target Sheet will outline the support and intervention to be provided to 

meet the outcomes identified for the child, based on reliable evidence of effectiveness. Parents are 

made fully aware of the planned support and interventions, and, where appropriate, these will 

include parental involvement to reinforce or contribute to progress at home. 

 

Do 
The Class Teacher or Subject Teacher remains responsible for working with the child on a daily 

basis or in the relevant lessons. Where interventions involve one-to-one teaching away from the 

main class, then the Class Teacher or the Subject Teacher is still responsible for the child. The 

teacher will work closely with the SENCO and other colleagues involved to plan and assess the 

impact of support and interventions and determine how these link to classroom teaching. The 

SENCO may also provide one-to-one support. The SENCO will support the teacher in any further 

assessments of the child’s particular strengths or weaknesses and in providing advice on the effective 

implementation of support.  

Review 

The School Individual Pupil Target Sheet is reviewed regularly. The impact and quality of the support 

is evaluated by the Class Teacher or Subject Teacher, the SENCO and the child’s parents, taking into 

account the views of the child. Outcomes and support for the child are revised in accordance with 

the child’s progress and development. The next steps are planned in discussion with parents. Where, 

despite the implementation of relevant, purposeful actions to identify, assess and meet the special 

educational needs of the child, the child has not made the expected progress, the school (with the 

agreement of the parents), or the parents, will consider requesting an Education, Health and Care 

needs assessment from the Local Authority. The SENCO will provide guidance to parents through 

this process, where appropriate, and reports will be provided as requested. 

 
Education, Health and Care Plans 

 
The majority of children with SEN or disabilities will have their needs met as set out in the 

paragraphs above. However, some children may require an Education, Health and Care (EHC) needs 

assessment in order for the Local Authority to decide whether it is necessary for it to make 

provision in accordance with an EHC Plan. The purpose of an EHC Plan is to make special 

educational provision to meet the SEND needs of the child, and to secure the best possible 

outcomes for them across education, health and social care.  

 

The SENCO will liaise with colleagues to implement the targets set to achieve the outcomes set out 

in an EHC Plan devised for a child by the Local Authority. The SENCO will liaise with colleagues to 

review the child’s progress, suggest new interim targets and, where appropriate, propose new 

outcomes as part of the Local Authority’s Annual EHC Plan Review. The Review meeting will be 

undertaken in partnership with the child and their parents. EHC Plan Reviews may be more frequent 

than annually for children aged under 5. Regular monitoring of the child’s progress and development 

will also be undertaken. The SENCO will liaise with the Local Authority to ensure this review takes 

place. 

 
Reviews 

 
Timing and Conduct of Reviews 

 
Regular review dates are set for all children with SEND. These are held termly and are usually 

initiated by the SENCOs or the Class Teacher.  

The SENCO should chair reviews, case conferences and meetings effectively. The Class or Subject 

Teacher will either attend or provide a report on progress to inform the review. 



 

Parents are invited to discuss the current Individual Target Profile Sheet and the targets proposed 

periodically. Children are given the opportunity for self-assessment and parents can give their views 

on their child’s progress. All parents are sent a copy of the Individual Pupil Target Sheet. 

 
Records  

 
The children’s SEND records are kept centrally by the SENCO. Staff can access these on a ‘need-

toknow’ basis.  

 

The SENCOs keep records of any appropriate assessments made. The assessment could result from 

a concern raised, initial identification, a review period, or as a child completes part of his/her 

Individual Pupil Target Sheet. Copies of all assessments made by the SENCO are given to the Class 

Teacher and relevant Subject Teacher.  

 

 
SEND Register 

 

A central SEND Register is kept by the SENCO. This is updated at least termly by the relevant 

SENCO to show which children have an Individual Pupil Target Sheet or an EHC Plan and why. 

Relevant staff are informed about the needs of the children and the ways in which they are to be 

supported.  

 
Learning Support Materials 

 

Age-appropriate teaching resources are available in the Tutorial Room. These resources can be 

accessed and used by other staff if necessary and appropriate. The SENCO offers guidance to staff 

about the availability of these resources, which include worksheets, booklets, computer programmes 

and games to support speaking and listening, reading, phonics, writing, comprehension skills and 

mathematics. 

 
Curriculum Resources 

 

Subject leaders should take into account SEND and the importance of providing differentiation for 

the individual needs of all children (less and more able) when planning resources in their curriculum 

area. 

 
Partnership with Parents and External Agencies 

 

It is recognised that the relationship between parents and the school, has a crucial bearing on the 

child’s developmental and educational progress. Parents and the school are seen as partners in the 

child’s education. The guidance and knowledge that parents can offer concerning their children is 

welcomed. 

 

Parents are responsible for informing the school when applying, or subsequently before accepting a 

place, of any specific needs their child may have.  

 

Parents are involved at all stages of identification, assessment, provision and review. If a Key 

Person/Class or Subject Teacher, parent or health agency, etc. raises a concern, the Class Teacher 

or Subject Teacher gathers information. Relevant individuals are invited to attend informal meetings 

with the Class or Subject Teacher and, if appropriate, the Headmistress to discuss the child’s 

progress, provide background information, and be involved in the planning of targets.  

 



Parents are informed of all decisions and outcomes relating to their child, or of the involvement of 

specialist support. The graduated procedures of intervention are explained to parents. 

 

If an assessment has been carried out with the parents’ consent, a meeting is held with the SENCO 

and, where appropriate, the Class or Subject Teacher, to discuss the findings of the assessment and 

to go through the written report. The recommendations for support or further assessments are 

discussed and an Individual Pupil Target Sheet agreed upon. 

 

Parental involvement is encouraged at all times. At review meetings with the SENCO and Class or 

Subject Teacher, suggestions are given as to how parents can give support at home. 

 
Parents’ views are recorded at review meetings and appropriate action is taken to meet their 

concerns. Discussions with parents focus on their child’s strengths as well as their needs. 

Where the child has an Individual Pupil Target Sheet, copies of the review reports and the new 

Individual Pupil Target Sheet is sent to the parents for their reference and action. 

 

 
Written Reports for Parents and Parent Consultations 

 

Parents are provided with written reports at intervals throughout the year.  

The school maintains an ‘open door’ policy, and parents may talk over the telephone or arrange a 

meeting with any member of staff at a mutually convenient time. The SENCO is available for 

consultations by appointment. 

 

Taster Days for new Nursery parents are held throughout the year, prior to admission. These 

provide opportunities for staff and parents to discuss any concerns that have not been raised at the 

pre-admission meeting with the Headmistress. 

 

Parents are invited to attend Parents’ Evenings at intervals throughout the year. A review of a child’s 

progress towards his or her targets might be undertaken at this meeting or at a separate meeting. 

 
External Agencies 

 

The SENCO may seek advice from an outside agency for a child with an Individual Pupil Target 

Sheet, with the agreement of the child’s parents. 

 

If the need is more severe and it is thought that the child might need an EHC Plan then the SENCO 

will seek advice and support from the appropriate external agency, with the agreement of the child’s 

parents. Input from the specialist will be recorded. 

 

The SENCO has responsibility for liaising and developing good working relationships with external 

support services. 

 
Moving on Within the School and the Transfer of Children to Other Schools 

 

Links with other schools are fostered with a view to aiding transition at age 11. 

 

In the event of a child having SEND, advice is given to parents, following full staff discussion, as to the 

amount of continuing support the child may need as he or she progresses to the next stage in his or 

her education.  

 

Reports for the child’s next school are prepared by all relevant members of staff and the SENCO for 

children with SEND. The information to be shared with the new school is agreed with the child’s 

parents at the final review meeting. 



Training and Further Development 

 
Staff at the school attend conferences and training days on their own specialism(s). Regular INSET 

days are also held at school on topics of general concern or interest. Special Needs are included in 

this general programme. The SENCO contributes to these sessions as and when appropriate. 

 

Relevant updates on SEND are circulated to all members of staff.  

The following organisations provide advice, information and training on specific impairments:  

 

• The Autism Education Trust for children and young people on the Autism Spectrum 

(www.autismeducationtrust.org.uk).  

• The Communications Trust for speech, language and communication difficulties 

(www.thecommunicationtrust.org.uk).  

• The Dyslexia SpLD Trust on dyslexia and literacy difficulties (www.thedyslexia-

spldtrust.org.uk).  

• The National Sensory Impairment Partnership for vision impairment, hearing impairment and 

multisensory impairment (www.natsip.org.uk).  

• MindEd (www.minded.org.uk) – an e-learning portal providing simple, clear guidance on 

children and young people’s mental health, wellbeing and development. 

 
Outside agencies  

 

We work with the following agencies which may be called on for additional support:  

 

• Warwickshire Educational Psychology Service;  

• Independent Educational Psychologists;  

• Warwickshire Specialist Teaching Service Occupational therapists both NHS and private; 

Child and Adolescents Mental Health Service (CAHMS);  

• Optometrists;  

• NHS and private Speech and Language Therapists. 

 

Complaints 

 

Any complaints relating to the provision for children with Special Educational Needs are addressed 

according to the principles set out in the whole school Complaints Procedures. 

In the unlikely event that a complaint about a child’s education, health and care needs has not been 

resolved satisfactorily through the school Complaints Procedure then the child’s parents can seek 

advice from the Local Authority about the local impartial information, advice and support service 

and the disagreement resolution and mediation procedures. 

 

Charges 

 

A list of charges for additional support can be found with the fee information in the parents’ section 

of the website. 

 
Related Policies, Monitoring and Policy Review 

 

This Policy should be read in conjunction with other related whole school policies including: 

Admissions, and Attendance Policy and Procedures, Curriculum, Disability Discrimination, English as 

an Additional Language, Equal Opportunities, EYFS, and Able, Gifted and Talented Pupils.  

 

This Policy will be reviewed every three years, or before if necessary. It will be presented to the 

Proprietor for approval.  



APPENDIX 1 

Guidelines for Supporting Children with Special Educational Needs and Disabilities 

 

Planning, organisation and implementation of the curriculum should allow pupils with SEND to 

follow the curriculum and enjoy equality of opportunity. Teachers should consider the following 

information in all subject areas, relating it to children with Special Needs (both those with learning 

difficulties and the more able). 

 

Teaching of quality is achieved when:  

• There are clear objectives for the lesson  

• Pupils are aware of the objectives  

• Teachers have a secure command of the subject  

• Lessons have a suitable content  

• Activities are well chosen to promote learning of the content  

• Activities are presented in ways that will engage and motivate pupils. 

 

Quality teaching is demonstrated through planning of work  

• Through forecasts, lesson plans and individual notes  

• Where lesson content is appropriate and relevant to all pupils’ needs  

• When the lessons take account of individual needs  

• Where they incorporate contributions from other professionals  

• Where there is effective use of support staff. 

 

Quality teaching is demonstrated through strategies  

• Where teaching methods are varied, appropriate and effective  

• When regard is given to the pace of the lesson  

• Where pupils are located in positions which enable them to understand the teacher and the 

responses of other pupils  

• When pupils are encouraged to participate  

• Where sufficient and appropriate aids and equipment are available  

• When support staff are used appropriately. 

 

It is important to match a task to the likely performance of an individual child. Too strong a 

challenge will produce anxiety; too low a demand will induce boredom and lack of effort. 

 

Differentiation may be by:  

• Task - Groups complete a different activity but all activities are designed to show 

competence in the curriculum area, e.g. one group may draw a strip cartoon to show they 

understand a sequence of events, another may talk it through with an adult, whilst a third 

may make a written report.  

• Resources – Some children are given additional or different equipment to complete a task, 

e.g. a pencil grip.  

• Teacher focus – The teacher gives a varied amount of support to individuals to enable them 

to complete an activity.  

• Organisation/grouping – Children are grouped or paired to ensure that one child’s strength 

compensates for another’s weakness so that they may both show competence in the desired 

skill, e.g. a good reader is paired with a poorer so that together they can complete a 

technology workcard. 

 

 

 
 

 



 

 

 

 


